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McKendree Assessment 2.1 
Institution/Campus Level Assessment 

  

 

  

The mission of McKendree University is to provide a high quality educational experience to 

outstanding students. This mission has four integrated components: Responsible Citizenship, 

Engagement, Academic Excellence, and Lifelong Learning.  

  

Student learning outcomes stem directly from the mission and include the following:  
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Undergraduate Student Learning Outcomes  

  

Diverse Perspectives 

Students will understand human and cultural differences and acknowledge a variety in 
viewpoints in order to foster empathy and interpersonal understanding.  (Updated in 
fall, 2019). 

  

Personal and Social Responsibility  

Students will exhibit personal and social responsibility.     

   

Engagement   

Students will participate actively in classroom, co-curricular, and community 
experiences to enhance learning.  

  

Effective Communication  

Students will communicate effectively in oral, written, and creative forms.  

  

Inquiry and Problem Solving  

Students will develop and apply analytical, critical thinking, and problem solving skills.    

  

Discipline-Specific Competence  

Students will demonstrate the knowledge, skills, and attitudes required of their chosen 
discipline.  

  

Lifelong Learning  

Students will develop dispositions and skills for lifelong learning.    
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In 2010-2011, we launched Assessment 2.0, a seven-year initiative to revise the student 
learning outcomes for undergraduate students. The plan identifies a schedule for development 
and implementation of assessment tools for each outcome, with university-wide focus on one 
outcome per year through the year 2017 (see timeline below).  In 2016-2017, the Student 
Learning, Assessment, and Teaching Effectiveness (SLATE) committee voted to repeat this cycle.  

We are still refining the assessment measures and also engaging in general education reviews 
to ensure our curriculum aligns with the student learning outcomes.   

Based on continuous improvement as well as significant changes to our Assessment 2.0 
process, in the fall of 2019 we will begin referring to our efforts as Assessment 2.1. The 
rationale for this change includes the following: 

· We have completed one full cycle of Assessment 2.0 and are now making changes to each 
of the student learning outcomes and corresponding assessment tools. 

· We have added Student Affairs to our Biennial Assessment Report, and all units will be 
included and evaluated for the first time in the 2019-2020 cycle. 

· In 2019 we restructured our assessment grid and assessment webpage that is based on the 
NILOA transparency framework. 

· We added to the Biennial Assessment Report a section on General Education assessment 
for the 2018-2019 assessment cycle.  

· We transitioned all General Education rubrics to Brightspace D2L during the 2021-2022 
academic year and piloted them in the new learning management system.   

· We are improving our data reporting and will continue to disaggregate data in more 

meaningful ways in the future. 
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Timeline  

  

Year  Planning and Development   

  

Implementation   

2010-2011  Engagement   

  

  

2011-2012  Personal and Social Responsibility  Engagement   

2012-2013  Appreciation of Diversity   Personal and Social Responsibility  

2013-2014  Effective Communication  

  

Appreciation of Diversity   

2014-2015  Inquiry and Problem Solving  

  

Effective Communication  

2015-2016  Lifelong Learning  

  

Inquiry and Problem Solving  

  

2016-2017  Engagement Lifelong Learning  

  

2017-2018 Personal and Social Responsibility Engagement 

2018-2019 Diverse Perspectives Personal and Social Responsibility 

2019-2020 Effective Communication Diverse Perspectives 

2020-2021 Inquiry and Problem Solving  

  

Effective Communication  

2021-2022 Lifelong Learning  

  

Inquiry and Problem Solving  

  

2022-2023 Engagement Lifelong Learning  

  

  

Note:  Discipline-Specific Competence is integrated in the Academic Program Review timeline 
and via the Biennial Assessment Report.   
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During the Planning and Development year, a subcommittee of the Student Learning, 
Assessment, and Teaching Effectiveness (SLATE) Committee develops workable, reasonable, 
meaningful, and useful performance indicators and assessment tools to evaluate student 
mastery of the identified learning outcome.   

  

During the Implementation year, there is an institution-wide focus on the identified learning 
outcome, which may include such things as: Hett programming, University 101 activities, 

inclusion in President and Provost speeches, teaching workshops, Brown Bag lunches, student 
activities, university communications, and other initiatives. In addition, the assessment tools 
are implemented and the data is shared, reviewed, and used.   

 

As part of our Assessment 2.1 at McKendree University, we clearly define assessment activities 

that occur at the institution/campus level, the program/major level, and the course level.  We 
originally required programs/majors to submit an assessment report annually, but found this 
did not allow time for meaningful feedback and significant change.  Therefore, we now require 
assessment reports from the programs/majors every two years and require a brief action plan 
in the off years. 
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Recognition for Assessment Activities 
Date Item 

Fall, 2011-Fall, 2013 McKendree selected to be part of the Council of Independent Colleges (CI) 
Degree Qualifications Profile (DQP) Consortium Project to focus on the 
Diversity Component of Assessment 2.0 (Bahr, Eggleston, Diuguid) 

October 2012 McKendree University Assessment 2.0 webpage was featured on the National 
Institute of Learning Outcomes Assessment (NILOA) webpage. 

October 2012 Chris Bahr and Tami Eggleston presentΣ ά!ǎǎŜǎǎƳŜƴǘ нΦлΥ ! {ȅǎǘŜƳŀǘƛŎΣ 
Comprehensive, and Sustainable Model Combining Assessment and Faculty 
5ŜǾŜƭƻǇƳŜƴǘέ ŀǘ ǘƘŜ !ǎǎŜǎǎƳŜƴǘ LƴǎǘƛǘǳǘŜ ƛƴ LƴŘƛŀƴŀǇƻƭƛǎΣ LƴŘƛŀƴŀΦ  Wƻȅ {ŀƴǘŜŜ 
attended the Assessment Institute. 

November 2012 McKendree University was featured in the National Survey of Student 
Engagement (NSSE) Annual Results 2012 Report. 

April 2013 aŎYŜƴŘǊŜŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ !ǎǎŜǎǎƳŜƴǘ нΦл ƳƻŘŜƭ ŀƴŘ ƛƴǾƻƭǾŜƳŜƴǘ ǿƛǘƘ ǘƘŜ 
Degree Qualifications Profile (DQP) was featured on the National Institute of 
[ŜŀǊƴƛƴƎ hǳǘŎƻƳŜǎ !ǎǎŜǎǎƳŜƴǘ όbL[h!ύ ǿŜōǇŀƎŜ ǳƴŘŜǊ ǘƘŜ ά5vt ƛƴ tǊŀŎǘƛŎŜέ 
section. 

June 2013 Tami Eggleston was invited to present about the McKendree Assessment 2.0 
Model and the DQP project at the Association for the Assessment of Learning 
in Higher Education (AALHE) annual conference. 

April 2014 

 
Chris Bahr and Tami 9ƎƎƭŜǎǘƻƴ ǇǊŜǎŜƴǘΣ ά! ¦ƴƛŦƛŜŘ !ǎǎŜǎǎƳŜƴǘ {ȅǎǘŜƳΥ  
LƴǘŜƎǊŀǘƛƴƎ aƛǎǎƛƻƴΣ tƭŀƴƴƛƴƎΣ ŀƴŘ CŀŎǳƭǘȅ 5ŜǾŜƭƻǇƳŜƴǘέ  ŀǘ ǘƘŜ IƛƎƘŜǊ 
Learning Commission Annual Conference, Chicago, IL 

Fall 2014 Tami Eggleston selected to be one of eleven national Lumina DQP/Tuning 
Coaches to consult with colleges about student learning and assessment 

October 2014 aŎYŜƴŘǊŜŜ ¦ƴƛǾŜǊǎƛǘȅ !ǎǎŜǎǎƳŜƴǘ !ŎǘƛǾƛǘƛŜǎ ŎƛǘŜŘ ƛƴ άCƛǾŜ 5ƛƳŜƴǎƛƻƴǎ ƻŦ 
vǳŀƭƛǘȅΥ  ! /ƻƳƳƻƴ {ŜƴǎŜ DǳƛŘŜ ǘƻ !ŎŎǊŜŘƛǘŀǘƛƻƴ ŀƴŘ !ŎŎƻǳƴǘŀōƛƭƛǘȅέ ōȅ [ƛƴŘŀ 
Suskie 

April 2015 ¢ŀƳƛ 9ƎƎƭŜǎǘƻƴ ŀƴŘ /ƘǊƛǎ .ŀƘǊ ǇǳōƭƛǎƘ ά¢Ŝƴ 9ƴƎŀƎƛƴƎ {ǘǊŀǘŜƎƛŜǎ ŦƻǊ 
!ǎǎŜǎǎƳŜƴǘ ŀƴŘ CŀŎǳƭǘȅ 5ŜǾŜƭƻǇƳŜƴǘ !ŎǘƛǾƛǘƛŜǎέ ƛƴ ǘƘŜ IƛƎƘŜǊ [ŜŀǊƴƛƴƎ 
Commission Annual Conference Proceedings:  Chicago, IL 

June 2016 McKendree was selected as a NILOA Degree Qualifications Profile (DQP) Case 
Study on the DQP Website 

October 2018 Successful HLC Reaffirmation Visit; All criteria met 
August  2020 Sustained Excellence in Assessment Designation from NILOA 

 

 

 

 

 

  



Assessment at McKendree:  The Biennial Report    9 

 

Crosswalk 
The SLATE committee completed a crosswalk with the McKendree University student learning 

outcomes, the DQP, AACU learning outcomes, and the NCAA key attributes.  This was done to ensure 

validity and quality of our student learning outcomes.  (Please note, some of the McKendree University 

Student Learning Outcomes language has been adjusted slightly since this crosswalk was completed.) 

McKendree 
University  

 
Student Learning 

Outcomes 

Degree 
Qualifications 
Profile (DQP) 

 
Areas of Learning 

 

AAC & U 
LEAP 

 
Essential Learning Outcomes 

NCAA 
Life in the Balance 

 
Key Attributes 

Appreciation of 
Diversity 

Engaging Diverse 
Perspectives 

Intercultural Knowledge and 
Competence 
 

Sportsmanship 

Personal, Social, 
Ethical, and Civic 
Responsibility 

Civic Learning Personal and Social 
Responsibility  
 
Civic Knowledge and 
Engagement 
 
Ethical Reasoning and Action 
 

Service 

Engagement   Passion 

Effective 
Communication 

Communication 
Fluency 

Written and Oral 
Communication 
 
Critical and Creative Thinking 
 

Learning 

Inquiry and Problem 
Solving 

Analytic Inquiry 
 
Quantitative 
Fluency 
 

Inquiry and Analysis 
 
Quantitative Literacy 
 
Teamwork and Problem Solving 
 
Knowledge of Human Cultures 
and the Physical and Natural 
World 

Resourcefulness 

Discipline Specific 
Competence 

Use of Information 
Resources 
 
Specialized 
Knowledge 
 

Information Literacy Learning 

Lifelong Learning Broad, Integrative 
Knowledge 
 
Applied Learning 

Foundations and Skills for 
Lifelong Learning 
 
Integrative and Applied Learning 

Balance 
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Student Learning, Assessment, and 
Teaching Effectiveness (SLATE)  

 
The institutional assessment process, focused on both curricular and co-curricular outcomes, 
consists of a continuous and repeating six-year cycle directed by the university-wide committee 
on Student Learning, Assessment, and Teaching Effectiveness Committee (SLATE). The cycle 
calls for subcommittees that convene over a two-year period to (a) review one of the seven 
student learning outcomes, (b) propose assessment tools for that outcome, and (c) implement 
the assessment activities related to that outcome. The SLATE committee then collects 
assessment data and monitors student outcomes annually. 
 
The SLATE committee also monitors and guides assessment activities at the program level. Each 
program must complete a biennial assessment report and submit it for review by the SLATE 
committee. The SLATE committee evaluates each report using a rubric and provides feedback 
to the faculty associated with each major during the annual Closing the Loop workshop. Based 
on the feedback, programs formulate action plans for their next report. 
 
Summary of Notable SLATE Activities 2020-2021 
¶ Based on results of the NSSE survey, SLATE explored methods to increase engagement among 

first-year students. As part of those efforts, SLATE collaborated with the UNI 101 coordinator to 
assess learning outcomes and student attitudes related to the UNI 101 course.     

¶ SLATE reviewed and updated the University syllabus templates.  

¶ SLATE reviewed and approved the Communication Subcommittee final assessment report.   

¶ SLATE evaluated and proposed content for the fall T4E workshop, spring T4E workshop, and 
Closing the Loop Workshop.      

¶ SLATE received inquiries in the spring related to possible changes to student evaluations of 
teaching in light of the transition from in-person course delivery due to COVID-19. SLATE Chair 
Dr. Guy Boysen conducted a statistical analysis of student evaluations from the past five 
semesters. Fully online courses exhibited no change in average student evaluations spring 2020. 
In-person courses demonstrated a reliable increase in average student evaluations in spring 
2020 that was trivial in size. However, there was about a 20% decrease in response rates.  

 
Summary of Notable SLATE Activities 2021-2022 
¶ To ensure implementation of General Education Rubrics, SLATE committee members contacted 

Chairs with a list of General Education Courses using rubrics, reached out to instructors in their 
programs and divisions to offer help with implementation, and offered instructions via email 
and at faculty meetings.    

¶ SLATE reviewed and approved the Inquiry and Problem Solving Subcommittee final assessment 
report.       

¶ SLATE evaluated and proposed content for the fall T4E workshop, spring T4E workshop, and 
Closing the Loop Workshop.      
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¶ SLATE revised the committee membership based on current practices and changes in 
administrative positions.   

o 4.13 Student Learning, Assessment, and Teaching Effectiveness Committee 
Membership. The members of this committee are one member from the School of 
Business, one member from the School of Education, one member from the School of 
Nursing and Health Professions, three members from the College of Arts and Sciences, 
and the Provost or other designee Associate Dean. Non-voting members include one 
designee from each of the following areas: Student Success & Advising Center, 
Institutional Research, and Educational Technology. the Director of Retention, the 
Assessment Coordinator, the University 101 Coordinator, Two students chosen by the 
Student Government Association may also serve as nonvoting members.  
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Student Learning, Assessment, and 

Teaching Effectiveness (SLATE)  

Communication Subcommittee  

 

 

 
End-of -Year Report  

2019 ð 2020 

 

Committee Members  
Jessica Campbell (Chair)  

Darryn Diuguid  

Jessica Hopkins  

Kevin Kao  

Sara Trask 

Paul Worrell  
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SLATE Communication Subcommittee 
End-of-Year Report 2019 - 2020 

 

Effective Communication Student Learning Outcome 

/,$ /54#/-% 

Students will communicate effectively in oral, written, and creative forms. 
 

Objective 1: Students will communicate effectively in oral forms. 

Objective 2: Students will communicate effectively in written forms. 

Objective 3: Students will communicate effectively through creative forms and 

processes. 

 
 

.%7 /54#/-% 

Students will communicate effectively in oral, written, and creative forms. 
 

Objective 1: Students will communicate effectively in oral forms. 

Objective 2: Students will communicate effectively in written forms. 

Objective 3: Students will communicate effectively through creative forms and 

processes. 

 

Assessment Methods 

$)2%#4 -%!352%3 

Oral Communication Rubric 

Written Communication Rubric 

Aesthetic Expression Rubric  

 
The committee feels that these assessment measures should still be used going forward. We have 

proposed revisions to the rubrics, which may be found below the current rubrics on the following pages. 
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Skill  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Purpose 4 3 2 1 

Demonstrates skillful 
mastery of the assigned 
purpose of the speaking 
task. 

Demonstrates thorough 
understanding of the 
assigned purpose of the 
speaking task. 

Demonstrates basic 
understanding of the 
assigned purpose of the 
speaking task. 

Demonstrates minimal 
or no attention to the 
assigned purpose of the 
speaking task. 

Content  4 3 2 1 

All content is 
appropriate for the 
assignment. 

Most content is 
appropriate for the 
assignment. 

Content is somewhat 
appropriate for the 
assignment. 

Content is minimally 
appropriate or 
inappropriate for the 
assignment. 

Organization  4 3 2 1 

Organizational pattern 
is clearly and 
consistently observable 
throughout the 
presentation. The 
presentation is entirely 
cohesive. 

Organizational pattern 
is often clearly and 
consistently 
observable. The 
presentation is mostly 
cohesive. 

Organizational pattern 
is intermittently 
observable. The 
presentation is 
somewhat cohesive.  
 

Organizational pattern 
is not observable. The 
presentation is not 
cohesive. 
 

Language 4 3 2 1 

Language choices are 
imaginative, 
memorable, and 
compelling, enhancing 
ÔÈÅ ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language 
in the presentation is 
appropriate to 
audience. 

Language choices are 
thoughtful and 
generally support the 
ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language 
in the presentation is 
mostly appropriate to 
audience. 

Language choices are 
generic and 
intermittently support 
ÔÈÅ ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language 
in the presentation is 
somewhat appropriate 
to audience. 

Language choices do 
not support the 
ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language 
in the presentation is 
not appropriate to 
audience. 

Delivery  
 

4 3 2 1 

Delivery techniques 
(i.e., posture, gesture, 
eye contact, and vocal 
expressiveness) make 
the presentation 
compelling. Speaker 
appears polished and 
confident.  
 

Delivery techniques 
(i.e., posture, gesture, 
eye contact, and vocal 
expressiveness) often 
make the presentation 
compelling. Speaker 
appears mostly 
polished and confident.  

Delivery techniques 
(i.e., posture, gesture, 
eye contact, and vocal 
expressiveness) 
intermittently make the 
presentation 
compelling. Speaker 
appears somewhat 
polished and confident.  

Delivery techniques 
(i.e., posture, gesture, 
eye contact, and vocal 
expressiveness) do not 
make the presentation 
compelling. Speaker 
does not appear 
polished and confident. 

Discipline -
specific 
conventions:  

4 3 2 1 

Demonstrates detailed 
attention to and 
successful execution of 
conventions particular 
to the discipline, 
including organization, 
content, presentation, 
formatting, and stylistic 
choices. 

Demonstrates 
consistent use of 
important conventions 
particular to the 
discipline, including 
organization, content, 
presentation, 
formatting, and stylistic 
choices. 

Demonstrates uneven 
use of conventions 
appropriate to the 
discipline, including 
basic organization, 
content, and 
presentation. 

Demonstrates limited 
attention to 
conventions 
appropriate to the 
discipline and/or fails 
to conform to 
disciplinary 
expectations. 
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Indicator  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Purpose 4 3 2 1 

Demonstrates skillful 
mastery of the assigned 
purpose of the 
presentation. 

Demonstrates thorough 
understanding of the 
assigned purpose of the 
presentation. 

Demonstrates basic 
understanding of the 
assigned purpose of the 
presentation. 

Demonstrates minimal or 
no attention to the 
assigned purpose of the 
presentation. 

Content  4 3 2 1 

Uses appropriate, 
relevant, compelling, and 
original content. 

Uses appropriate and 
relevant content. 

Uses somewhat 
appropriate and relevant 
content. 

Uses content that is only 
minimally appropriate. 

Use of 
Evidence  

4 3 2 1 

Demonstrates skillful use 
of high-quality, credible, 
relevant evidence to 
develop ideas that are 
appropriate for the 
discipline and genre of the 
presentation. 

Demonstrates consistent 
use of credible, relevant 
evidence to support ideas 
that are appropriate for 
the discipline and genre of 
the presentation. 

Demonstrates some use of 
credible, relevant 
evidence to support ideas 
that are appropriate for 
the discipline and genre of 
the presentation. 

Demonstrates minimal or 
no use of credible, 
relevant evidence. 
Evidence may be 
inappropriate for the 
discipline and genre of the 
presentation. 
 

Organization  4 3 2 1 

Organizational pattern is 
clearly and consistently 
observable throughout the 
presentation. The 
presentation is entirely 
cohesive. 

Organizational pattern is 
often clearly and 
consistently observable. 
The presentation is mostly 
cohesive. 

Organizational pattern is 
intermittently observable. 
The presentation is 
somewhat cohesive. 

Organizational pattern is 
not observable. The 
presentation is not 
cohesive. 

Language 
 

4 3 2 1 

Language choices are 
clear, concise, and 
compelling, enhancing the 
ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language in 
the presentation is 
appropriate to audience. 

Language choices are 
thoughtful and generally 
ÓÕÐÐÏÒÔ ÔÈÅ ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language in 
the presentation is mostly 
appropriate to audience. 

Language choices are 
generic and intermittently 
ÓÕÐÐÏÒÔ ÔÈÅ ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language in 
the presentation is 
somewhat appropriate to 
audience. 

Language choices do not 
ÓÕÐÐÏÒÔ ÔÈÅ ÐÒÅÓÅÎÔÁÔÉÏÎȭÓ 
effectiveness. Language in 
the presentation is not 
appropriate to audience. 

Delivery  4 3 2 1 

Delivery techniques (i.e., 
posture, gesture, eye 
contact, and vocal 
expressiveness) make the 
presentation compelling. 
Speaker appears polished, 
professional and 
confident.  
 

Delivery techniques (i.e., 
posture, gesture, eye 
contact, and vocal 
expressiveness) often 
make the presentation 
compelling. Speaker 
appears mostly polished, 
professional and 
confident.  

Delivery techniques (i.e., 
posture, gesture, eye 
contact, and vocal 
expressiveness) 
intermittently make the 
presentation compelling. 
Speaker appears 
somewhat polished, 
professional and 
confident.  

Delivery techniques (i.e., 
posture, gesture, eye 
contact, and vocal 
expressiveness) do not 
make the presentation 
compelling. Speaker does 
not appear polished, 
professional and 
confident. 

Presentation 
Aids 

4 3 2 1 

Aids make the 
presentation compelling. 
They are supportive to 
oral delivery, polished, 
professional, appropriate, 
and engaging.  

Aids often make the 
presentation compelling.  
They are mostly 
supportive to oral 
delivery, polished, 
professional, appropriate, 
and engaging.  

Aids intermittently make 
the presentation 
compelling.  They are 
somewhat supportive to 
oral delivery, polished, 
professional, appropriate, 
and engaging.  

Aids do not make the 
presentation compelling.  
They are not supportive to 
oral delivery, polished, 
professional, appropriate, 
and engaging.  
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Skill  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Purpose 4 3 2 1 

Demonstrates skillful 
mastery of the assigned 
purpose of the writing 
task. 

Demonstrates thorough 
understanding of the 
assigned purpose of the 
writing task. 

Demonstrates basic 
awareness of the 
assigned purpose of the 
writing task. 

Demonstrates minimal 
or no attention to the 
assigned purpose of the 
writing task. 

Content 
and/or Use of 
Evidence 

4 3 2 1 

Uses appropriate, 
relevant, and 
compelling content to 
illustrate mastery of the 
subject. Demonstrates 
skillful use of high-
quality, credible, 
relevant evidence to 
develop ideas that are 
appropriate for the 
discipline and genre of 
the writing.  

Uses appropriate, 
relevant, and 
compelling content to 
explore or support 
ideas. Demonstrates 
consistent use of 
credible, relevant 
evidence to support 
ideas that are 
appropriate for the 
discipline and genre of 
the writing.  

Uses appropriate and 
relevant content to 
develop and explore 
ideas through most of 
the work. Demonstrates 
an attempt to use 
credible, relevant 
evidence to support 
ideas that are 
appropriate for the 
discipline and genre of 
the writing . 

Content is only 
minimally appropriate 
for the assignment. 
Demonstrates limited 
success in using 
credible, relevant 
evidence. Evidence may 
be inappropriate for the 
discipline or 
assignment. 

Organization  4 3 2 1 

Organizational pattern 
is clear and consistently 
observable. Paragraphs 
are arranged logically 
and connected with 
strong transitions. 

Organizational pattern 
is generally clear and 
consistently observable 
with few exceptions.  

Organizational pattern 
is intermittently 
observable. Transitions 
may be weak or 
missing. 
 

Organizational pattern 
is not observable. The 
assignment is not well 
organized or cohesive. 
 

Syntax and 
Mechanics 

4 3 2 1 

Uses graceful language 
that skillfully 
communicates meaning 
to readers with clarity 
and fluency. The tone is 
fully appropriate for 
the task, and the 
writing is virtually 
error free. 

Uses straightforward 
language that conveys 
meaning to readers.  
The tone is generally 
appropriate for the 
writing task, and the 
writing has few errors.  

Uses language that 
generally conveys 
meaning to readers. 
The tone is not entirely 
appropriate for the 
writing task, and the 
writing may include 
some errors.  

Uses language that 
sometimes impedes 
meaning because of 
errors in usage. Overall, 
the tone is not 
appropriate for the 
wr iting task. 

Discipline -
specific 
conventions  
 

4 3 2 1 

Demonstrates detailed 
attention to and 
successful execution of 
conventions particular 
to the discipline, 
including organization, 
content, presentation, 
formatting, and stylistic 
choices. 

Demonstrates 
consistent use of 
important conventions 
particular to the 
discipline, including 
organization, content, 
presentation, 
formatting, and stylistic 
choices. 

Demonstrates uneven 
use of conventions 
appropriate to the 
discipline, including 
basic organization, 
content, and 
presentation. 

Demonstrates limited 
attention to 
conventions 
appropriate to the 
discipline and/or fails 
to conform to 
disciplinary 
expectations. 
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Indicator  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Purpose 4 3 2 1 

Demonstrates skillful 
mastery of the 
purpose of the 
paper/project.  

Demonstrates 
thorough 
understanding of the 
purpose of the 
paper/project.  

Demonstrates basic 
awareness of the 
purpose of the 
paper/project.  

Demonstrates 
minimal or no 
attention to the 
purpose of the 
paper/project.  

Content  4 3 2 1 

Uses appropriate, 
relevant, compelling, 
and original content. 

Uses appropriate and 
relevant content. 

Uses somewhat 
appropriate and 
relevant content. 

Uses content that is 
only minimally 
appropriate. 

Use of 
Evidence 

4 3 2 1 

Demonstrates skillful 
use of high-quality, 
credible, relevant 
evidence to develop 
ideas that are 
appropriate for the 
discipline and genre 
of the writing. 

Demonstrates 
consistent use of 
credible, relevant 
evidence to support 
ideas that are 
appropriate for the 
discipline and genre 
of the writing. 

Demonstrates some 
use of credible, 
relevant evidence to 
support ideas that 
are appropriate for 
the discipline and 
genre of the writing. 

Demonstrates 
minimal or no use of 
credible, relevant 
evidence. Evidence 
may be inappropriate 
for the discipline and 
genre of the writing. 

Organization  4 3 2 1 

Organizational 
pattern is 
consistently clear.  

Organizational 
pattern is generally 
clear with few 
exceptions.  

Organizational 
pattern is 
intermittently clear.  
 

Organizational 
pattern is not clear. 
 

Syntax and 
Mechanics 

4 3 2 1 

Uses language that 
communicates 
meaning to readers 
with clarity and 
fluency. The writing 
is virtually error free. 

Uses straightforward 
language that 
conveys meaning to 
readers.  The writing 
includes few errors.  

Uses language that 
generally conveys 
meaning to readers. 
The writing includes 
some errors.  

Uses language that 
sometimes impedes 
meaning because of 
the high number of 
errors. 

Discipline -
specific 
conventions  
 

4 3 2 1 

Demonstrates 
detailed attention to 
and successful 
execution of 
formatting and 
stylistic conventions 
particular to the 
discipline.  

Demonstrates 
consistent use of 
formatting and 
stylistic conventions 
particular to the 
discipline.  

Demonstrates some 
use of formatting and 
stylistic conventions 
particular to the 
discipline.  

Demonstrates limited 
attention to 
formatting and 
stylistic conventions 
particular to the 
discipline. 
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Outcome/Product Criteria  
Skill  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Craftsmanship  4 3 2 1 

Product demonstrates mastery 
of materials and/or techniques. 

Product demonstrates 
competency in using materials 
and/or techniques. 

Product demonstrates partial 
development of skill in using 
materials and/or techniques. 

Product demonstrates limited 
development of skill in using 
materials and/or techniques.  

Application of 
Principles and 
Concepts 
(Discipline -
specific)  

4 3 2 1 

Demonstrates thorough, 
thoughtful, and creative 
application of discipline-
specific principles and 
concepts to the work. 

Demonstrates facility with 
discipline-specific principles 
and concepts by expanding on 
models. 

Demonstrates understanding 
of discipline-specific principles 
and concepts through 
emulation of models. 

Demonstrates limited attention 
to discipline-specific principles 
and concepts. 

Creative 
Fulfillment of 
Assignment or 
Project 
Parameters  

4 3 2 1 

Fully satisfies project 
parameters in an original and 
imaginative way. 

Satisfies project parameters 
but relies on given models for 
some aspects of the 
assignment. 

Partially satisfies project 
parameters and/or relies 
heavily on given models 
throughout the assignment. 

Does not satisfy or only 
minimally satisfies project 
ÐÁÒÁÍÅÔÅÒÓȢ 0ÒÏÊÅÃÔȭÓ ÇÏÁÌÓ ÁÎÄ 
objectives are not addressed. 

  

Process and Problem -Solving Criteria  
Investigation 
and Invention  

4 3 2 1 

Student demonstrated strong 
initiative in gathering source 
materials and/or reviewing 
models. Student combined or 
transformed source materials 
and/or models in the creation 
of original content. 

Student demonstrated 
initiative in gathering source 
materials and/or reviewing 
models to meet project 
requirements. 

Student demonstrated some 
initiative in gathering source 
materials and/or reviewing 
models but relied heavily on 
those provided by the 
instructor to meet project 
requirements. 

Student demonstrated little or 
no initiative in gathering 
source materials and/or 
reviewing models. Student 
relied on sources and models 
provided by instructor. 

Self-Assessment 
and Peer 
Critique  

4 3 2 1 

Student demonstrated 
excellent skill in self-
assessment and peer critique 
by articulating reasons for 
preferences based on 
discipline-specific criteria. 

Student effectively participated 
in self-assessment and peer 
critique by being able to 
articulate reasons for 
preferences. 

Student relied heavily on likes 
and dislikes in self-assessment 
and peer critique and showed 
limited ability to express 
reasons for preferences. 

Student showed limited ability 
to identify strengths and 
weaknesses in own work or 
the work of peers. Student 
made few or no contributions 
to peer critique. 

Response to 
Criticism  

4 3 2 1 

Student welcomed criticism 
and demonstrated excellent 
skill in revising work based on 
criticism. 

Student was receptive to 
criticism and was generally 
effective in modifying work 
based on criticism. 

Student was somewhat 
receptive to criticism but did 
not effectively modify work 
based on criticism. 

Student was not receptive to 
criticism and/or did not 
effectively modify work based 
on criticism. 

Response to 
Ambiguity and 
Risk 

4 3 2 1 

Student incorporated or 
resolved ambiguity in 
expressive forms and 
embraced complex and 
ambiguous problems. 

Student showed willingness to 
deal with complexity and was 
willing to try solutions without 
guarantee of success. 

Student tolerated but did not 
display interest in ambiguity. 
Student was reluctant to reach 
beyond comfort zone. 

Student resisted ambiguous 
conditions, avoided 
complexity, and did not risk 
venturing outside of comfort 
zone. 

Work Habits  4 3 2 1 

Student demonstrated strong 
self-motivation and worked 
consistently toward 
completion of the project. 

Student demonstrated some 
self-motivation throughout the 
project but did much of the 
work as the deadline 
approached. 

Student worked within well-
defined parameters but spent 
limited time or effort on the 
project. Student did not 
manage time well. 

Student did not work well 
alone or as part of a group, 
needed constant guidance, 
and/or worked only in the 
structured class environment. 

 

Discipline -Specific Criteria  
Discipline -
specific 
conventions:  

4 3 2 1 

Demonstrates detailed 
attention to and successful 
execution of conventions 
particular to the discipline. 

Demonstrates consistent use of 
important conventions 
particular to the discipline. 

Demonstrates uneven use of 
conventions appropriate to the 
discipline. 

Demonstrates limited attention 
to conventions appropriate to 
the discipline and/or fails to 
conform to disciplinary 
expectations. 
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Skill  Level of performance  

Advanced High intermediate  Low intermediate  Beginning  

Concepts 
and 
Principles  

4 3 2 1 

Project demonstrates 
a strong application 
of fundamental 
concepts and 
principles within a 
discipline exploring 
aesthetic expression. 

Project demonstrates 
competent 
application of 
fundamental 
concepts and 
principles within a 
discipline exploring 
aesthetic expression. 

Project demonstrates 
partial application of 
fundamental 
concepts and 
principles within a 
discipline exploring 
aesthetic expression. 

Project demonstrates 
limited application of 
fundamental 
concepts and 
principles within a 
discipline exploring 
aesthetic expression. 

Skill  
 

4 3 2 1 

Project demonstrates 
accomplishment of 
skill (materials, 
techniques, methods) 

Project demonstrates 
competency of skill 
(materials, 
techniques, methods) 

Project demonstrates 
partial development 
of skill (materials, 
techniques, methods) 

Project demonstrates 
limited development 
of skill (materials, 
techniques, methods) 

Research 4 3 2 1 

Project shows 
extensive use of 
research, gathering 
of information, 
and/or source 
materials. 

Project shows 
adequate use of 
research, gathering 
of information, 
and/or source 
materials. 

Project shows some 
use of research, 
gathering of 
information, and/or 
source materials. 

Project shows little 
to no use of research, 
gathering of 
information, and/or 
source materials. 

Historical 
Context 

4 3 2 1 

Project demonstrates 
an in-depth 
understand of 
historical contexts 
and their 
relationship to 
current history. 

Project demonstrates 
a competent 
understanding of 
historical contexts 
and their 
relationship to 
current history. 

Project demonstrates 
an exposure to 
historical contexts 
and their 
relationship to 
current history. 
Project is lacking 
depth. 

Project demonstrates 
little to no awareness 
of historical contexts 
and their 
relationship to 
current history. 

Feedback 4 3 2 1 

Student welcomes 
feedback and enacts 
eager and thoughtful 
changes to improve 
through the creative 
process. 

Student is receptive 
to feedback and 
engages in changes 
through the creative 
process. 

Student tolerates 
feedback but does 
not engage in 
effective changes 
through the creative 
process. 

Student rejects or 
resists feedback, 
resulting in little to 
no changes through 
the creative process. 

 

  



 

Assessment at McKendree:  The Biennial Report    20 
 

Writing Intensive Courses 

Dr. Tami Eggleston also charged the subcommittee to consider the status of requirements for and 

teaching of writing-intensive courses on campus. 

02%6)/53 #!4!,/' ,!.'5!'% (2019-2020 CATALOG) 

Catalog language for Writing-LƴǘŜƴǎƛǾŜ /ƻǳǊǎŜǎ ŘŜǎƛƎƴŀǘŜŘ ǿƛǘƘ ŀ ά²έΥ 
 
Writing-intensive courses are taken after successful completion of six hours of first-year English. 

Each writing-intensive course provides opportunity for students to practice the writing, reading, 

and critical thinking skills they learned in first-year composition courses and to develop these 

skills by learning and demonstrating adherence to the conventions of written discourse in a 

specific academic discipline.  

To be deemed writing-intensive, a course must meet the following criteria:  

Ɇ Writing must be an integral part of the course and constitute a substantial part of the final 
ŎƻǳǊǎŜ ƎǊŀŘŜΦ LƴǎǘǊǳŎǘƻǊǎ Ƴŀȅ ǳǎŜ ǘƘŜƛǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ƧǳŘƎƳŜƴǘ ƛƴ ŘŜŦƛƴƛƴƎ άǎǳōǎǘŀƴǘƛŀƭέ 
within the context of their course and academic discipline.  

Ɇ The course must include a process-oriented approach to writing. This process must include 
ƛƴǎǘǊǳŎǘƛƻƴ ŀōƻǳǘ ǿǊƛǘƛƴƎ ƛƴ ǘƘŜ ŎƻǳǊǎŜΩǎ ŀŎŀŘŜƳƛŎ ŘƛǎŎƛǇƭƛƴŜΣ ǿǊƛǘǘŜƴ ƻǊ ƻǊŀƭ ŦŜŜŘōŀŎƪ ǘƻ 
students during their writing process, and emphasis on revision of written work.  

Ɇ Students must complete assignments totaling a minimum of 5,000 words (approximately 20 
double-spaced pages) of writing over the course of the semester. 

 

/ǳǊǊŜƴǘƭȅΣ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅ ƭŜŀǾŜǎ ƛǘ ǘƻ ǘƘŜ ƛƴǎǘǊǳŎǘƻǊΩǎ ōŜǎǘ ƧǳŘƎƳŜƴǘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŀǘ ŀ ŎƻǳǊǎŜ ƳŜŜǘǎ ǘƘŜ 

requirements above. New writing-intensive courses are approved by the Undergraduate Council but do 

not undergo any other evaluation process. Ideally, a faculty member or committee of faculty members 

with doctoral-level training in the teaching of rhetoric and composition would undertake this evaluation; 

however, we do not currently have a faculty member with this expertise and do not anticipate having 

one in the near future. Dr. Eggleston gave this subcommittee the charge to consider the writing-

intensive courses because such courses do not fall perfectly under the purview of any existing 

committee. However, if the General Education Review Committee or other similar committee is 

established again in the future, such a committee could take up the approval of future writing-intensive 

courses. 

The subcommittee proposes the following new language describing writing-intensive courses for the 

course catalog:  

02/0/3%$ .%7 #!4!,/' ,!.'5!'% 

Students take at least two writing-intensive courses after successfully completing English 111 and 112. 

Each writing-intensive course provides the opportunity for students to practice the writing, reading, and 



 

Assessment at McKendree:  The Biennial Report    21 
 

critical thinking skills they learned in English 111 and 112, and to develop these skills by learning and 

demonstrating adherence to the conventions of written discourse in a specific academic discipline.  

To be deemed writing intensive, a course must meet the following criteria:  

Å One of the course objectives must be the development of writing skills. 

Å The course must adopt a process-based approach to writing. This approach includes, but is not 

ƭƛƳƛǘŜŘ ǘƻΣ ƛƴǎǘǊǳŎǘƛƻƴ ŀōƻǳǘ ǿǊƛǘƛƴƎ ƛƴ ǘƘŜ ŎƻǳǊǎŜΩǎ ŀŎŀŘŜƳƛŎ ŘƛǎŎƛǇƭƛƴŜΣ ǿǊƛǘǘŜƴ ŀƴŘκƻǊ ǾŜǊōŀƭ 

feedback to students during their writing process, and emphasis on revision of written work.  

Å The instructor must use the Written Communication rubric to assess at least one assignment on 

D2L Brightspace.   

Å Writing must be an integral part of the course. Expectations for writing vary from department to 

department and class to class; instructors should use their best judgment in ensuring that 

writing is integral to the course, using the following guidelines:  

o Some classes require twenty pages of polished prose. Others require writing that 

includes charts and graphs, intensive study of grammar/rhetoric, or perhaps writing for 

the web; in these cases, instructors may define their focus on writing in terms of 

something other than numbers of pages. 

o {ǘǳŘŜƴǘǎΩ ǇǊƻŦƛŎƛŜƴŎȅ ƛƴ ǿǊƛǘƛƴƎ ǎƘƻǳƭŘ ŎƻƴǎǘƛǘǳǘŜ ŀ ǎǳōǎǘŀƴǘƛŀƭ ǇƻǊǘƛƻƴ ƻŦ ǘƘŜ course 

grade. 

o Instructors might assign informal writing as well as formal writing. Informal writing 

might be graded or ungraded and can include journals, field notes, reflections, memos, 

informal responses to readings, online discussions, and in-class writing. Informal writing 

may be used as a way to begin a formal paper or as a means to generate good class 

discussion. Formal writing assignments are usually graded, and might include critical 

and/or creative work. Genres include argumentative essays, research papers, literature 

reviews, case studies, op-eds, proposals, reports, blogs, digital writing, critical 

narratives, and so forth, depending on the discipline. The best practice for writing-

intensive courses is to require students to produce a written document that is 

considered the standard form for professional communication in the discipline. 
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SLATE Communication Subcommittee 
End-of-Year Report 2019 - 2020 

 
 

Implementation Plan for 2020 - 2021 

Our implementation plan was originally conceived prior to the onset of the COVID-19 pandemic. The 

plan below represents our hope for the 2020-2021 academic year; modifications will likely be required, 

which we will make in response to changes in the situation.  

1. Encourage faculty to focus on teaching and assessing effective communication. 
a. Recommend readings for the Spring 2021 Faculty Book Study to Tami Eggleston 

i. TBD 
b. Present at January 2021 T4E on the distinction between grading and 

assessment, particularly when it comes to written and verbal communication 
and aesthetic expression. 

c. Hold other faculty development workshops during the year focused on teaching 
writing and teaching verbal presentations.  
 

2. Educate students about effective communication.  
a. Hold workshops before the 2021 Academic Excellence Celebration to support 
ǎǘǳŘŜƴǘǎΩ ǇǊŜǎŜƴǘŀǘƛƻƴ ǎƪƛƭƭǎΦ 

b. Establish a speech lab to supplement the Writing and Tutoring Center. 
c. Hold a Writing and Tutoring Center open house with refreshments 

 

3. Promote campus-wide activities that interrogate and celebrate effective communication.  
a. Promote speech and debate team showcases. 
b. Sponsor guest lecturer(s) on campus (Spring 2021). 

 

4. Continue to gather assessment data using the Oral Communication Rubric, the Written 
Communication Rubric, and the Aesthetic Expression Rubric.  
 

 

5. Present a final report at the 2021 Closing the Loop workshop.  
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Over the course of this year, the SLATE Inquiry and Problem-Solving subcommittee has 

evaluated the current mode of assessment.  This document outlines the proposed changes to the 

current mode of assessment. 

Currently, the assessment of Inquiry and Problem-Solving (IPS) involves the use of three rubrics: 

quantitative literacy, computer competency, and science and nature.  Given the similarity between 

the quantitative literacy and computer competency rubrics, the committee is proposing to combine 

them into a generic inquiry and problem-solving rubric.  The committee is proposing no changes 

to the science and nature rubric as it was updated in 2018.  The proposed rubrics are at the end of 

this document. 

 

Additionally, the committee is proposing assessment of IPS via the National Survey of Student 

Engagement (NSSE).  The combination of rubrics and NSSE will provide both a direct and indirect 

measure for assessment of inquiry and problem solving.  The proposed questions from the NSSE 

to be used for IPS assessment are identified below. 

 

2. During the current school year, about how often have you done the following? 

Response options: Very often, Often, Sometimes, Never 

a. Combined ideas from different courses when completing assignments. 

b. Connected your learning to societal problems or issues. 

d. Examined the strengths and weaknesses of your own views on a topic or issue. 

f. Learned something that changed the way you understand an issue or concept. 

g. Connected ideas from your courses to your prior experiences and Knowledge 

 

4. During the current school year, how much has your coursework emphasized the 

following? 

Response options: Very much, Quite a bit, Some, Very little 

b. Applying facts, theories, or methods to practical problems or new situations. 

c. Analyzing an idea, experience, or line of reasoning in depth by examining its parts. 

d. Evaluating a point of view, decision, or information source. 

e. Forming a new idea or understanding from various pieces of information. 

 

6. During the current school year, about how often have you done the following? 

Response options: Very often, often, Sometimes, Never 

a. Reached conclusions based on your own analysis of numerical information (numbers, 

graphs, statistics, etc.) 

b. Used numerical information to examine a real-world problem or issue (unemployment, 

climate change, public health, etc.) 

c. Evaluated what others have concluded from numerical information. 

 

The current target average for IPS assessment from the rubrics is 2.0 (advanced=4, proficient=3, 

basic=2, and novice=1).  The most recent data shows that this goal has been achieved in each year 

since these rubrics have been in place.  Given the assessment data, the committee proposes 

adjustment to the target goal from 2.0 to 2.5 (and analogous target goal for NSSE questions). 
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Learning Outcome 4: Inquiry and Problem-Solving  

Students will further develop and apply analytical, critical thinking, and problem-solving skills.  

 

Objective 4.1 

Develop student Inquiry and Problem-Solving skills through computer & quantitative 

literacy skills by solving problems and communicating the solution based on class modality.  

  

Performance indicators.  

Students will: 

IPS1.1-Interpreting: Interpret and explain information in the class modality. 

 

IPS1.2-Creating: Create an appropriate portrayal of information using the class modality.  

 

IPS1.3-Calculating: Use calculations to successfully solve a problem.  

 

IPS1.4-Abstracting: Explain how data, information, or knowledge is represented for 

computational use. 

 

IPS1.5-Analyzing: Evaluate and justify the appropriateness and correctness of the solution to 

a problem. 

 

IPS1.6-Communicating: Express the meaning of a result with accurate language, notations, 

or visualizations in support of an argument. 

 

Learning Outcome 4: Inquiry and Problem Solving   

Students will further develop and apply analytical, critical thinking, and problem-solving skills. 

  

Objective 4.2 

Students will use the scientific method to evaluate the validity of information.  

 

Performance indicators.    

Students will learn:  

SCI1.1-Distinguish science from other disciplines  

  

SCI1.2-Apply the process of scientific inquiry 

  

SCI1.3-Accurately communicate (oral/written) scientific theories, concepts, and 

terminology.  

 

SCI1.4-Discriminate between scientific and societal controversy  

 

SCI1.5-Interpret the validity of science as reported from a variety of sources  
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General Education Generic Inquiry & Problem-Solving Rubric 

 Advanced Proficient Basic Novice 

IPS1.1 Interpreting 
 

Provides accurate explanations or the impact of 
information presented. Makes appropriate 
inferences based on that information. 

Provides accurate explanations or the impact of 
information presented. 

Provides somewhat accurate explanations or the 
impact of information presented, but occasionally 
makes minor errors. 

Attempts to explain or the impact of information 
presented but draws incorrect conclusions about 
the meaning of the information. 

IPS1.2 Creating 
 

Skillfully convert relevant information into an 
insightful portrayal in a way that contributes to a 
further or deeper understanding.  

Competently convert relevant information into an 
appropriate and desired portrayal. 

Completes conversion of information but resulting 
portrayal is only partially appropriate or accurate. 

Completes conversion of information but resulting 
portrayal is inappropriate or inaccurate. 
 

IPS1.3 Calculating Calculations attempted are essentially all 
successful and sufficiently comprehensive to solve 
the problem. Calculations are also presented 
elegantly (clearly, concisely, etc.) 

Calculations attempted are essentially all 
successful and sufficiently comprehensive to solve 
the problem. 

Calculations attempted are either unsuccessful or 
represent only a portion of the calculations. 
Required to comprehensively solve the problem. 

Calculations are attempted but are both 
unsuccessful and are not comprehensive. 

IPS1.4 Abstracting Explain and demonstrates an understanding of 
how digital data is represented by abstractions at 
different levels. Demonstrates an understanding of 
different abstractions through correct conversion 
between abstractions (e.g., number bases-
decimal, binary, hexadecimal).  

Explain how digital data is represented by 
abstractions at different levels. Demonstrates an 
understanding of different abstractions through 
conversion between abstractions (e.g., number 
bases-decimal, binary, hexadecimal). 

Explain how digital data is represented. Explains 
why various digital data abstractions are used 
(e.g., number bases-decimal, binary, 
hexadecimal).  

Has an awareness of various digital abstractions 
(e.g., number bases used). 
 

IPS1.5 Analyzing Uses aesthetic, mathematical, pragmatic, or other 
criteria to evaluate the solution to a problem and 
provide accurate and insightful conclusions 
regarding the quality and appropriateness of the 
solution or artifact. 

Uses aesthetic, mathematical, pragmatic, or other 
criteria to evaluate the solution to a problem and 
provide accurate conclusions regarding the quality 
and appropriateness of the solution or artifact. 

Uses aesthetic, mathematical, pragmatic, or other 
criteria to evaluate the solution to a problem and 
provide relevant conclusions regarding the quality 
of the solution or artifact. 

Uses aesthetic, mathematical, pragmatic, or other 
criteria to evaluate the solution to a problem but 
does not provide a conclusion regarding the 
correctness or appropriateness of the artifact. 

IPS1.6 Communicating Accurately uses precise and correct terminology, 
notations, or visualizations to explain information 
in connection with the argument or purpose of the 
work, presents it in an effective format, and 
explains it with consistently high quality. 

Uses correct terminology, notations, or 
visualizations to explain information in connection 
with the argument or purpose of the work; though 
data may be presented in a less than completely 
effective format or some parts of the explication 
may be uneven. 

Uses correct terminology, notations, or 
visualization of information, but does not 
effectively connect it to the argument or purpose 
of the work. 

Did not use correct terminology, notations, or 
visualization of information. Presents an argument 
for which evidence is pertinent but does not 
provide explicit support. (May use quasi-
quantitative words such as "manyò, "fewò, 
"increasingò, ñsmallò and the like in place of actual 
quantities.) 
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General Education Science and Nature Rubric  
  Advanced Proficient Basic Novice 

SCI1.1-Distinguish science from 
other disciplines 
 

A student can successfully evaluate whether 
a topic qualifies as scientific using all 6 of 
the following criteria:  
1. Focuses on the natural world. 
2. Aims to explain the natural world. 
3. Uses testable ideas. 
4. Relies on evidence. 
5. Involves peer review. 
6. Shows scientific integrity. 

A student can successfully evaluate 
whether a topic qualifies as scientific using 
5 out of the 6 criteria. 
 

A student can successfully evaluate 
whether a topic qualifies as scientific 
using 3-4 out of the 6 criteria. 
 

A student can successfully 
evaluate whether a topic qualifies 
as scientific using 1-2 out of the 6 
criteria.  

SCI1.2-Apply the process of scientific 
inquiry  

Able to apply the process of scientific inquiry 
(steps of the scientific method) and can 
evaluate the outcome.  

Able to apply the process of scientific 
inquiry (steps of the scientific method) 

Able to identify the steps involved in 
the process of scientific inquiry  

Unable to identify the steps 
involved in the process of 
scientific inquiry 

SCI1.3-Accurately communicate 
(oral/written) scientific theories, 
concepts, and terminology 
 

¶ Shows ability to synthesize and make 
connections among concepts.  

¶ Rhetoric shows logical and clear 
organization of scientific concepts, 
theories, and terminology.  

¶ Can accurately explain concepts, 
theories, and terminology using their 
own words while avoiding common 
misconceptions.  

¶ Rhetoric shows logical and clear 
organization of scientific concepts, 
theories, and terminology.  

¶ Can accurately explain concepts, 
theories, and terminology using their 
own words while avoiding common 
misconceptions.  

¶ Can accurately explain concepts, 
theories, and terminology using their 
own words while avoiding common 
misconceptions. 

¶ Cannot accurately explain 
concepts, theories, and 
terminology using their own 
words while avoiding common 
misconceptions. 

SCI1.4- Discriminate between scientific 
and societal controversy  

 
 

¶ Can successfully distinguish between 
scientific and societal controversy.  

¶ Identifies the arguments behind societal 
controversies on scientific issues.  

¶ Is able to evaluate the basis for the 
controversy (ethical/ misunderstanding 
of science). 

¶ Can successfully distinguish between 
scientific and societal controversy.  

¶ Identifies the arguments behind 
societal controversies on scientific 
issues. 

¶ Can successfully distinguish 
between scientific and societal 
controversy. 

¶ Cannot successfully 
distinguish between scientific 
and societal controversy. 

SCI1.5-Interpret the validity of 
science as reported from a variety of 
sources 
 

¶ Successfully distinguishes between 
primary and secondary scientific 
sources. 

¶ Evaluates the credibility of sources 
(author/topic/ conflict of interest 
/pseudoscience/ currency/supported 
statements/cited evidence) 

¶ Is able to identify what background 
information being reported is scientific. 

¶ Discusses the degree to which 
scientific background reported is 
accurate.  

¶ Successfully distinguishes between 
primary and secondary scientific 
sources. 

¶ Evaluates the credibility of sources 
(author/topic/ conflict of interest 
/pseudoscience/ currency/ supported 
statements/ cited evidence) 

¶ Is able to identify what background 
information being reported is 
scientific. 

 

¶ Successfully distinguishes between 
primary and secondary scientific 
sources. 

¶ Evaluates the credibility of sources 
(author/topic/ conflict of interest 
/pseudoscience/currency/ 
supported statements/ cited 
evidence). 

 

¶ Successfully distinguishes 
between primary and 
secondary scientific sources. 
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McKendree University 
Closing the Loop Workshops 

 

 

Closing the Loop 2021 Workshop 

Schedule  

¶ Tuesday, May 18, 2021 

¶ Virtual Meeting on Zoom 

o 1:00-1:25: Final report from Inquiry subcommittee (Tyson Thomas, subcommittee 
members) 

o 1:30-1:55: Report on first-year survey (Jennifer Miller, retention committee members)  
o 2:00-2:25: Update on Brightspace Gen Ed rubrics (Guy Boysen, Erin Campbell)  
o 2:30-2:55: Summary of assessment feedback and next steps (Guy Boysen) 
o 3:00-3:25: Brightspace assessment best practices (quizzes, surveys, rubrics, reports, class 

progress) 

 

Closing the Loop Materials  

Summary of Assessment Feedback and Next Steps: Dr. Guy Boysen  

Slide 1 

 

The SLATE Guide to 
Program Assessment:
Closing the Loop 20202021

Guy A. Boysen 
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Slide 2 

 

THE 
REVIEW 
PROCESS

 

 

Slide 3 

 

The Review Process

Reassess to determine effectiveness (cycle)

Provide meaningful feedback (scored rubric)

Evaluate performance reliably and fairly (rubric)

Set and communicate clear expectations (template/rubric)

A model for assessment/evaluation best practices 

 

 



 

Assessment at McKendree:  The Biennial Report    30 
 

 

Slide 4 

 

The Review Process

Å2-year assessment cycle for degree programs 
ïMay 2019: Programs submitted assessment reports.
ïAugust 2019-May 2020: SLATE reviewed reports, programs 

continued assessment activities.

PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!
PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!PANDEMIC!

ïMay 2021: Programs receive SLATE feedback on rubric, 
create action plan.
ïMay 2021-April 2022: Programs work on action plans
ïMay 2022: Programs submit updated assessment reports.
ïSeptember 12, 2022: HLC Assurance Argument due. 

 

 

 

Slide 5 
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Slide 6 

 

 

 

 

Slide 7 
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Slide 8 

 

The Review Process

Å{[!¢9Ωǎ ǇǊƻŎŜǎǎ ŦƻǊ ǊŜǾƛŜǿƛƴƎ ǊŜǇƻǊǘǎ 

ïRubric corresponds to each section in the 
assessment report

ïCommittee trained on rubric use

ïTwo anonymous reviewers per program 

ïSLATE Chair resolves inconsistencies 
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RESULTS
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Slide 10 

 

Results 2015-2019
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Slide 12 

 

Results 2015-2019
Category Ratingsat the developinglevel

2015 
(N = 30)

2017 
(N = 39)

2019 
(N = 38)

Description of major 30% 9% 17%

Mission statement 6% 9% 3%

Learning outcomes 2% 2% 0%

Curriculum map 4% 8% 9%

Major requirements 7% 12% 6%

Methods 26% 24% 14%

Results 61% 43% 25%

Use of data 57% 50% 45%
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Slide 13 

 

Results 2015-2019
Category Ratingsat the developinglevel

2015 
(N = 30)

2017 
(N = 39)

2019 
(N = 38)

Description of major 30% 9% 17%

Mission statement 6% 9% 3%

Learning outcomes 2% 2% 0%

Curriculum map 4% 8% 9%

Major requirements 7% 12% 6%

Methods 26% 24% 14%

Results 61% 43% 25%

Use of data 57% 50% 45%

 

 

 

Slide 14 

 

New Results

ÅNew Gen Ed section of assessment report
ïGeneral Education courses: List all approved general 

education courses that are taught within your 
program
ïMethods of assessment: Include methods approved 

by the General Education Review Committee and any 
additional methods
ïResults from assessment: Include results of the 

assessment methods approved by the General 
Education Review Committee and any additional 
results
ïUse of Data: Previous year or this year
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Slide 15 

 

General Education 2019

ÅNew rubric sections

 

 

 

Slide 16 

 

General Education 2019

ÅNew rubric sections
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Slide 17 

 

General Education 2019
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General Education 2019

Category Ratingsat the 
developinglevel

2019 
(N = 11)

Results 37%

Use of data 26%
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Slide 19 

 

FEEDBACK

 

 

 

Slide 20 

 

Feedback

ÅPrograms received two scored rubrics
ïEmailed to chairs in April 

ïEach program has a responsible person

ÅInterpretation of scores 
ïBest Practicemeans that all expectations were 

met

ïAcceptableindicates that there is clear room for 
improvement in at least one area (see comments)

ïDevelopingmeans there is little or no evidence 
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Slide 21 

 

Action Plans

ÅObtain assessment template feedback from 
department chairs

ÅUse feedback and your previous assessment 
report to create an assessment action plan 
ïCreate a list of 3 to 5 goals for 2021-2022

ïPriorities
1. Gather some data 

2. Documenting data-driven decisions 

3. Implementing Gen Ed assessment  

ÅDue via email to Guy Boysen May 31st
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Closing the Loop 2022 Workshop 

Schedule  

9:00 AM ς 9:10 AM Welcome and overview 
 Guy Boysen 
  
9:10 AM ς 9:55 AM Theme 1: Assessment Results  
  
 Fall 2021 UNI 101 Assessment Results 
 Lauren Thompson 
  

 General Education Rubric Results 
 Amanda McCubbins 
  
10:00 AM ς 10:55 AM Theme 2: Assessment Tools 
  
 Assessment Tools in Brightspace 
 Michael Porterfield & Madeleine Renken   
  
 SLATE Subcommittee on Lifelong Learning Final Report  
 Britany Dobill, Katie Alford, Nichole DeWall, & Kian Pokorny   
  
 Tools for Writing the Assessment Report  
 Guy Boysen  
  
11:00 AM ς 11:55 AM Theme 3: Innovative Practices  
  
 Assessment Practices Exemplar: Athletic Training  
 Katy Gayford & Dawn Hankins 
  
 Rubrics for the Evaluation of Teaching 
 Guy Boysen 
  
12:00 PM ς 12:45 PM Lunch Provided by Academic Affairs   
 Address by Provost Tami Eggleston  
  
1:00 PM ς 2:00pm Work Time for Programs  
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Closing the Loop Assessment Materials  

Fall 2021 UNI 101 Assessment Results: Dr. Lauren Thompson 

Slide 1 

Assessing
University 101

Closing the Loop 

May 2022

 

 

Slide 2 

 

Course 
Learning 

Objectives

Develop, implement, 
and reflect

Develop, implement, and reflect upon goals for the semester and college career 

Participate in Participate in group discussions and conversations 

Engage in
Engage in teambuilding activities with classmates, faculty member, and peer 
mentors

Identify
Identify resources and support services to help students become successful and 
responsible citizens of McKendree University

Be
Be able to use the Undergraduate Catalog and Ellucian to plan and register for 
courses

Understand Understand how to use Brightspace and other important technological software

Become Become acclimated to university life

 

 

 












































































































































































































































































































































































































































































































































































































